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location

® Deutsches
® Musikinformationszentrum

Cartography: S. Dutzmann
%) Leipzig, 2010

EDUCATION FOR MUSICAL PROFESSIONS

bility of universities and teacher training
colleges (see Figure 3.4), though in some
federal states this field is also offered by
Musikhochschulen.

All educational institutions require stu-
dents to pass an aptitude test before being
admitted to a degree programme. In recent
years this test has improved considerably
with regard to its quality as a tool for de-
termining a student’s aptitude for a course
of study, e.g. by including such criteria as
teaching ability, group leadership quali-
ties or competence in music-making at the
school level.

In recent decades the contents and
methodology of courses for teacher train-
ing in music have changed markedly
with regard to professional reality. Among
the changes are the inclusion of relevant
subject-matter (e.g. popular music, media,
indigenous musics and the handling of
equipment), the possibility of obtaining
personalised course schedules, the use of
longer internships and the introduction of
on-the-job training semesters. There have
also been shifts in artistic skills and accom-
plishments that lend greater weight e.g. to
classroom piano and instrument perfor-
mance, improvisation, ensemble work, and
choral and vocal training for children.

Figure 3.4
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Thanks to the conversion to bachelor’s and master’s degree programmes, many
educational institutions have been able to reassess their teacher certification pro-
grammes and to interact more closely with other courses of study in the interest
of achieving ‘polyvalence’. We can surely expect to see comprehensive qualitative
examinations of the new courses of study in the near future, thereby enabling
corrections and improvements to be made.”

One special form of training for music teachers is the so-called ‘dual subject
teacher) ie. a teacher with ‘music as an extended subject of instruction’, which
is offered in several states for grammar-school teachers.® This allows prospective
teachers to acquire a specific musical profile that enables them to set points of em-
phasis both in classroom instruction and in the life of their school (e.g. classroom
music-making and choral, band or orchestral work). On the other hand, owing to
the absence of a second subject of instruction, it is often more difficult for school
authorities or headmasters to employ such teachers flexibly in their day-to-day
school operations.

At present it is not possible to meet the need for qualified music teachers
among all forms of public schools, nor is this likely to be the case in the future,
despite the downturn in number of pupils (see Ortwin Nimczik’s article ‘Music in
Germany’s State Education System’). From this vantage point, job prospects for
music teachers in the general education system can be called quite promising.

Teaching Music Outside the State School System

The training of instrument and voice teachers for use outside Germany’s state
school system, especially at public or private music schools and in a self-employed
capacity, takes place at Musikhochschulen, music academies, conservatories and
in some cases at universities. With regard to core teaching competence, these in-
stitutions barely differ in their course requirements: a main instrument or voice, a
second instrument, theory, ear training, music education (instrumental or voice),
methodology and musicology are generally mandatory:.

The breadth of subjects in the training given to instrument and voice teachers
is a mirror reflection of the subjects required by the curricula of Germany‘s public
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music schools.? Besides a masterly command of the voice or instrument, teachers
are expected to have educational, scholarly and methodological abilities and skills.
As late as the 1970s training was basically aligned on individual lessons, which
remain the standard of instruction to the present day. But the traditional image
of the instrument or voice teacher was substantially expanded as public music
schools opened their doors to elementary music teaching and lifelong learning
for senior citizens, and as wind, string and choral classes emerged in the general
education system.

Thus, the new tasks resulting from group instruction are viewed considerably
more broadly today than in the 1960s and 1970s. Instructors need to acquire extra
knowledge of improvisation, elementary ear training, organology, dance, physical
movement and dealing with the voice. Moreover, greater expertise in musicology,
music education and psychology is crucial, particularly in view of the altered na-
ture of the profession, because both the age range (from early infancy to advanced
age) and the group sizes (from individual lessons to large group instruction) have
changed.

Forging the next generation of pianists: the Cologne University of Music and Dance
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Figure 3.5

Degrees earned* in programmes for musical professions at Musikhochschulen,? universities,
teacher training colleges and polytechnics, listed by field of concentration

Degree programme 2000 | 2001 | 2002 | 2003 | 2004 | 2005 [ 2006 [ 2007 [ 2008 [ 2009
Music education for

music schools and 683 i 537 : : : 6511 394 454 :
self-employment : : : : : : : :

Teaching certificate for
state school system

Primary and lower-
level secondary schools
(Hauptschule)

Upper-level secondary
schools (Realschule),
sec.1

Grammar schools (Gym-
nasium), secs.1and 2

Special schools

Musicology and music
history

Composition

Conducting

Instrumental and
orchestral music

Voice*

Jazz and popular music

Church music

Rhythmic studies

Studio engineer ® :
Other® 5 5 : : : ;140 : :

Total 3773 | 3956 | 3504 | 3939 | 4209 | 4068 | 4657 | 4236 | 4370 | 4575

Note: As the state-wide offices of statistics differ in the way they classify some fields of concentration, the data given
above may be imprecise and should at best be regarded as rough approximations.

1 Due to changes in the classification scheme employed the Federal Statistical Office, figures beginning with the exam
year 2008 no longer include the exams taken, but only those which were passed. Thus, the post-2008 figures cannot be
directly compared with those of the preceding years.

~

Including students at tertiary-level schools of church music in Aachen (from WS 2001-02 to WS 2006-07), Gorlitz (to WS
2007-08) and Regensburg (from WS 2002-03) as well as in Bayreuth, Halle and Dresden.

w

As the North Rhine-Westphalian Statistical Office altered its classification scheme in WS 2006-07, several subjects
reveal discrepancies compared to preceding years.

IS

Excluding students in departments of performing arts.

w

Offered only in Berlin and Detmold. Due to improper classification by the North Rhine-Westphalian Statistical Office,
students in studio engineering (Musikiibertragung) in Detmold were assigned to music education (Musikerziehung)
from WS 2002-03 on. The number of studio engineering degrees awarded in Detmold amounts to two to five per seme-
ster, which must be taken into account when interpreting the data.

¢ Other degrees in music education, including doctorate, polytechnic and other degrees.

Source: Compiled and calculated by the German Music Information Centre from various annual issues of Priifungen an
Hochschulen [Examinations at tertiary-level educational institutions], division 11, series 4.2, vols. 2000-2009, ed. Federal
Statistical Office (Wiesbaden, 2001-2010).
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Every year some 500 to 600 students successfully complete degrees in this field
of study at Germany’s institutes of higher learning (see Figure 3.5). However, the ac-
quisition of a degree is not tantamount to a career as an instrument or voice teacher.
Many students (e.g. orchestra majors) use the degree to expand their career prospects,
thereby avoiding the generally tight job market for artistic professions in favour of
neighbouring fields of activity or augmenting their original chosen profession.

At the same time teaching communication strategies resulting from the need
for internal differentiation in group instruction are being developed. Not least
of all, the political initiatives that have gained increasing social significance un-
der the name of ‘Jeki’ (short for ‘Jedem Kind ein Instrument’, or ‘An Instrument for
Every Child’; see the article on Music Education Outside the State School System in
this volume) will succeed only if instrument and voice teachers command addi-
tional expertise in broad-based music education. Closely connected with the Jeki
philosophy are the wind, string and choral classes that now exist in every federal
state and every type of school. They are generally taught jointly by state school
music teachers and instrument or voice teachers. Both courses of study have given
rise to new educational tasks resulting from the large number of instruments, the
divergent levels of motivation and the structure of small and large groups. These
tasks can be efficiently carried out, on the basis of the BA/MA modular system, if
new forms of teaching the curricula are incorporated on a trial basis in the early
conceptual stage of practical and interdisciplinary events.

Another course of study for activities outside the state school system - elemen-
tary music education, or EMP (Elementare Musikpddagogik) — has a special task
within the framework of public music schools, kindergartens, primary schools,
retirement homes or church congregations. EMP initiates and promotes ‘learning
music with all the senses’, regardless of the age of the learners.’° Particularly in
connection with training in EMP, new areas of work are arising that require prepa-
ration at the tertiary level: the cultural dialogue in teaching children from migrant
families, and the overlapping areas of music instruction for primary and special
schools. Both areas — the inclusion of intercultural aspects and music teaching
at primary and special schools — currently have large deficits in training because
the musical and technical demands are augmented by other educational require-
ments that have been barely addressed to date.
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Besides new points of emphasis within current educational structures, the
past years have also witnessed the introduction of many new course offerings,
frequently as master’s degree programmes, with emphases of their own, e.g. on
music appreciation/concert education, music therapy or education for special age
groups (‘Conducting children’s and youth choirs’). Thus, the opportunities opened
up by the BA/MA system are used to work more deeply and purposefully with pro-
fessional qualifications that go far beyond the traditional picture of an instrument
or voice teacher. Viewed in this light, the straightforward instrument or voice
teacher working at a public or private music school, or in a freelance capacity, will
become obsolete. Instead, we will face a new type of teacher working in different
fields with various employers. Yet precisely the patchwork nature of these music-
educational activities can make them attractive.

Taking together all the aforementioned aspects of the expanding profession-
al image, it is safe to assume that the need for broadly trained instrument and
voice teachers will continue to grow in the near future. The public or private mu-
sic schools will continue to form the hub of professional activities, but they will
be joined by other institutions. Thus, from the standpoint of the Association of
German Public Music Schools (Verband deutscher Musikschulen, or VAM), the core
responsibility of traditional instrument or voice instruction will remain intact.
The students’ future career prospects will thus depend directly on the breadth of
courses offered at their particular Musikhochschule, university or conservatory,
and on the open-mindedness of the students themselves.

MUSICOLOGY

The object of musicology in the modern sense is to deal on a scholarly basis
with music and all related phenomena from historical, systematic and cultural-
geographical points of view. Following World War Il musicology became firmly es-
tablished in the canon of disciplines at virtually all German universities (including
the many newly founded ‘red brick universities’) with a clear emphasis on histo-
rical musicology, and has grown from a small into a medium-size discipline. The
profile of this field of study, which initially led directly to a doctorate, has changed
markedly in several stages since the 1950s. The reasons for this are partly external
and partly internal The introduction of the master’s degree in the wake of the
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Federal Higher Education Act (Hochschulrahmengesetz) of 1976 initially brought
about a large-scale harmonisation of courses of study, thereby improving the pros-
pects for changing places of study and especially for semesters of study abroad.
Particularly momentous for this development since the 1970s was the establish-
ment of professorships of musicology at Musikhochschulen in lieu of the earlier
teaching appointments and professorships in music history. Being scholarly pro-
fessorships, they have considerably expanded the research potential and spec-
trum of the field. At the same time, owing to the closer ties with music theory and
performance at the Musikhochschulen, this development has created alternatives
to courses of study at universities. Since then master’s degrees and doctorates in
musicology have no longer been limited exclusively to universities, but are offered
at practically all of Germany’s Musikhochschulen, each with its own profile. Some
Musikhochschulen have offset the danger of becoming removed from the context
of the humanities in philosophical faculties by working conjointly with nearby
universities. Pointing the way was the establishment of musicology programmes
offered jointly by a university and a Musikhochschule, with the Detmold-Pader-
born Institute of Musicology setting the precedent.

Over the last five years the restructuring of degree programmes as a result of
the Bologna Process has altered the study of musicology far more profoundly than
inthe 1970s.It hasled to a differentiation and, in some cases, to a narrowing of the
course offerings at the various places of study. As a result, German universities and
other institutes of higher learning no longer have a uniform profile for the study
of musicology. Not only has musicology been integrated into broader concepts of
media studies, cultural studies or the history of the arts, but not all places of stu-
dy have bachelor’s degree programmes covering music history or all three areas
of musicology. In many places of study, differentiation and specialisation are set
aside for the master’s degree programme. Some Musikhochschulen and universi-
ties, especially the smaller ones, offer a bachelor’s programme or a master’s pro-
gramme, but not both.

Parallel to the restructuring of course offerings at universities and Musikhoch-
schulen came a transformation of the subject itself to accommodate the altered
conditions of music in the complex system of culture during an age of globali-
sation and expanding media. Until a few years ago the main focus of research
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and teaching in musicology at German universities and Musikhochschulen lay on
music history. In contrast, systematic musicology, which deals with the physics,
physiology, psychology and sociology of music, and ethnomusicology, which takes
up both European and non-European folk music, were taught at very few of these
institutes. In this respect, musicology has undergone a sharp realignment in re-
cent years in response not only to new questions arising in a changing world, but
also to changes in the profession itself. New professorships in the subjects of ‘mu-
sic and gender’, ‘music sociology and the social history of music’, ‘history of jazz
and popular music’ or ‘transcultural music studies’ should be seen as the reactions
of this field to questions asked of today’s scholars.

Unlike many other courses of study (e.g. music education or church music), the
study of musicology, like all other bachelor’s and master’s degree programmes in
the humanities, is not aligned on a specific professional career. On the contrary,
the professional image of the musicologist is very broad and diverse. Besides a
command of the subject, the professional options are decisively influenced to a
certain extent by the combination of fields of study and additional qualifications
in special areas (language skills, command of a foreign language, familiarity with
new media, a combination with a teaching certificate and so forth). The spectrum
of potential areas of professional activity is extraordinarily broad.

In Germany, editorial projects, research institutes and archives offer a relatively
broad job market which, however, is largely limited to fixed-term contracts. Those
wishing to do editorial work will find another important professional area in pub-
lishing houses and various institutes supported by private societies or the public
sector. One traditional professional area for musicologists is the media, especially
radio (music departments, music archives, documentation centres), the major daily
newspapers (arts page, music criticism) and television. In recent years the number
of freelance employees active in these areas has sharply increased. Musicologists
have also found fields of activity in the new media and software industries. Per-
haps the broadest field of options has arisen in conjunction with such subjects as
law, business administration or cultural management in the many and varied in-
stitutions of cultural promotion, in foundations, and in the management echelons
and press offices of orchestras, opera houses and theatres (the musical adviser, or
Musikdramaturg), not to mention government cultural agencies. One separate ca-
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reer is that of the music librarian in higher service positions at scholarly or public
libraries, which requires an additional degree in librarianship following the normal
course of study. The academic career at a university or Musikhochschule is an im-
portant if narrow field of endeavour. Activities in education and research presup-
pose a special aptitude for teaching and outstanding achievements in scholarship.

Formerly a Benedictine abbey,
today the main headquarters of the

Folkwang Universitat der Kiinste in Essen

PROSPECTS FOR THE FUTURE

Despite the long, intensive and high-level training necessary in the arts, pro-
fessional prospects after graduation are generally hard to predict. In particular
the German job market for orchestral musicians has changed significantly over
roughly the last 20 years, especially given the decline of permanent jobs for pro-
fessional musicians as orchestras have disbanded or merged. According to the Ger-
man Orchestra Union (Deutsche Orchestervereinigung, or DOV), the decline has
amounted to 18 percent since 1992 (see also the article by Gerald Mertens). Similar
trends can be noted in music theatres and professional choruses. To be sure, the
so-called ‘free music market’ grants opportunities to play in or to establish ensem-
bles on a freelance basis and thus to gain a professional foothold, e.g. in stylistic
niches. However, this frequently leads to the vagaries of self-employment and to
patchwork careers that barely manage to cover basic living expenses.
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Kurt Masur helping to train a new generation of conductors

at the German Music Council’s Conductors Forum

In the teaching professions, it is already clear that the need for cooperative ven-
tures between state and non-state music education will grow at most Musikhoch-
schulen and appropriate universities in the near future. This has already begun
with co-operations between EMP and music-related primary school departments
and continues in those modules related to wind, string and choral classes. Besides
these co-operative modules, there will be more and more points of emphasis on
elective areas, which will give rise to a need for additional degrees. In conjunction
with this, other fields will emerge, e.g. with senior citizens and other social strata.

In addition to the ‘classical’ job areas, teaching in adult education and in cultur-
al programmes for senior citizens is likely to gain in importance for musicologists.
Now that training in musicology has clearly responded to recent changes in soci-
ety and the job market, it is also safe to assume that the differentiation and expan-
sion of course offerings will also help to open up new fields in music management,
music documentation and the new media. Still, diversity in education, language
and communication skills, flexibility and a willingness to achieve will prove more
decisive than ever before in determining the professional opportunities available
to musicologists.
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See e.g. Walter Salmen: Beruf: Musiker: Verachtet — vergéttert — vermarktet: eine Sozialge-
schichte in Bildern [The musical profession — despised, idolised, marketed: a social histo-
ry in pictures] (Kassel, 1997).

See Rheinsberger Erkldrung zur Zukunft der Musikberufe [Rheinsberger declaration on
the future of musical professions] (Berlin: Deutscher Musikrat, 2007), available at http://
www.musikrat.de/index.php?id=2012 (accessed on 11 January 2011).

Leo Kestenberg (1882-1962) was minister-councillor of the Prussian Ministry of Science,
Art and Popular Education. Beginning in the 1920s he introduced a comprehensive reform
of music education sustained by the notion of long-term music education from kinder-
garten to university in conjunction with the conservation of folk music and all the profes-
sional institutions of Germany’s musical life.

Lindergemeinsame inhaltliche Anforderungen fiir die Fachwissenschaften und Fachdidak-
tiken in der Lehrerausbildung [Joint inter-state requirements for subject areas and educa-
tional methodology in the training of teachers], ed. KMK, as of 16 October 2008.

Special schools give individual support to children and adolescents who are limited in
their development and learning potential, e.g. owing to physical disabilities.

The only tertiary-level music schools in Germany that do not offer training for music
teachers in the state school system are the Hanns Eisler Musikhochschule in Berlin and
the Robert Schumann Musikhochschule in Diisseldorf.

The first study on this subject has already appeared: see Niels Knolle: Zur Evaluation der
Bachelor- und Master-Studiengdnge in der Musiklehrerausbildung: Qualitative Studie zu den
Ergebnissen der Planung und Implementation von neuen Studiengdngen nach Massgabe
des Bologna-Prozesses an dreizehn Universitdten und Musikhochschulen der Bundesrepublik
Deutschland [The evaluation of bachelor’s and master’s degree programmes in the training
of music teachers: qualitative study of findings from the planning and implementation of
new courses of study, conducted at 13 universities in keeping with the strictures of the Bo-
logna Process] (2009); see http://www.miz.org/artikel/studie_knolle 2009.pdf (accessed
on 8 June 2010).

This training option is offered in Bavaria, North Rhine-Westphalia, Schleswig-Holstein,
Thuringia and to a certain extent in Baden-Wiirttemberg. Rather than studying a second
subject, the trainees expand the subject of music to an appropriate degree.

See also Bildungsplan Musik fiir die Elementarstrufe / Grundstufe [Music education plan
for the elementary and primary level], ed. Verband deutscher Musikschulen (Bonn, 2010);

hereinafter Bildungsplan Musik.
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10 The Bildungsplan Musik (see note 9) presents a highly accurate picture of what is absolute-
ly necessary in elementary education, including such key components as the integration
of the handicapped and children with migrant backgrounds.

1 See the entry on ‘Musikwissenschaft’ by Rainer Cadenbach, Andreas Jaschinski and
Heinz von Loesch in Die Musik in Geschichte und Gegenwart, 2nd rev. edn., Sachteil 6 (Kas-

sel, 1997), cols. 1815-17.

List of Illustrations:

p.68  © Christian Nielinger / Hochschule fiir Musik und Tanz Kéln
p.-71 © Deutscher Musikwettbewerb / Michael Haring

p.83 © Christian Nielinger / Hochschule fiir Musik und Tanz KoIn
p.89  © Georg Schreiber

p.9o  ©Jorg Heupel

92 © Deutsches Musikinformationszentrum 2011



